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Global Jaya School Assessment Policy 

  

1. Philosophy, Principles and Purpose 

 
The Global Jaya School Assessment Policy outlines the school’s philosophy and 
principles on assessment. It details the purposes of assessments as well as 
assessment practices to ensure a common understanding across the school and 
among all stakeholders. 
 
1.1 Assessment Philosophy and Principles 
Assessment practices and processes at Global Jaya are designed to support and 
encourage student learning. Assessment should accurately and comprehensively 
reflect students’ achievements and provide informative data which can be analyzed 
and reported in order to devise a clear way forward. Assessment within both the 
Primary and Secondary schools also adheres to the school’s academic integrity 
guidelines as outlined in the GJS Academic Integrity Policy. 
 
 
Effective assessment aligns with the school mission and vision by allowing students 
to demonstrate a broad range of conceptual understandings and skills, and to further 
develop critical thinking and problem solving abilities.   
 
1.2 Purpose of Assessment 
Assessment teaches students to analyze their own learning, reflect on their areas of 
achievement and areas for improvement, and set goals for their own learning. 
Assessment helps students develop effective learning skills and strategies. 
 
Assessment allows teachers to identify individual student strengths and areas of 
concern throughout the school year.  Teachers use a variety of assessment 
strategies and tools to gather information about student achievement, and to inform 
instruction. Timely and clear feedback is reported in a variety of different ways to 
students, parents and guardians. 
 
Assessment provides parents and guardians with evidence of student learning and 
information about their child’s strengths and areas of concern.  This information can 
be used to support student progress and achievement. 
  
As an IB World School, GJS subscribes to the high levels of reliability provided by IBO 
assessment structures to measure what students have learned throughout their 
schooling and, in turn, to evaluate our curricular strengths and weaknesses. As such, 
Programme Coordinators, Curriculum Leaders and teachers analyze subject results 
after each final examination or assessment cycle to identify the curricular 
developments required.  
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1.3 Types of Assessment 
The school uses a balance of both formative and summative assessment.  
 
Formative assessments are ongoing assessments, reviews and observations within 
the learning environment. Teachers use formative assessment and student feedback 
to improve student achievement and instructional methods throughout the teaching 
and learning process. 
 
Summative assessments are typically used to evaluate the effectiveness of 
instructional programmes and services at the end of a unit or at a pre-determined time. 
The goal of summative assessments is to make a judgment of student achievement 
after an instructional phase is complete.  
 
Internal assessments are tasks, tests or examinations that are designed, developed 
and applied by Global Jaya teachers, they may be formative or summative in nature.  
 
External assessments are tests or examinations which are set and marked by external 
parties. These are summative in nature and may or may not be aligned to the Global 
Jaya School curriculum. 
 
Moderation is a process for developing consistency or comparability of assessment 
judgments between different teachers or groups. This occurs both internally and 
externally. 
 
Standardization involves teachers meeting to come to a common understanding on 
the criteria and achievement levels and how they are applied. 
 
Examples of the different types of assessment include: 
 

Formative Assessments 
Summative 
Assessments 

External Assessments 

Anecdotal records 
Unit tests or semester 
examinations 

Year 12 IB Examinations 

Discussions Students’ Personal Project i-Ready diagnostics 
Diagnostic tests Oral presentations Government examinations 
Lab reports Year 6 Exhibition 

 Interviews and 
conferencing 

Essays  

Role plays 
Performance 
tasks/projects 

External Moderation 

Peer assessment Debates Personal Project 
Student self-assessment 
and reflection 

Investigations Extended Essay 
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2. ASSESSMENT IN PRIMARY  
.  
2.1 Assessing: identify what students have 
learned 

 
Effective assessment 
Assessment is an ongoing process which is 
integral to all teaching and learning within the 
Primary Years Programme (PYP). 

It is central to the PYP goal of thoughtfully and effectively guiding students 
through the five essential elements of learning: the acquisition of knowledge, 
the understanding of concepts, the mastering of skills, the development of 
attitudes and the decision to take action (Making the PYP happen: A 
curriculum framework for international primary education, December 2009).  

Within the Primary school assessment will include: 
● The use of student work or performance to identify learning processes and 

progress. 
● Collecting evidence of students’ understanding and thinking. 
● Documenting learning processes for individuals, small groups, classes and 

year levels. 
● Peer and self-assessment. 
● Clear communication of requirements and expectations. 
● Engaging students in the reflection process, including the use of rubrics and 

generation of exemplars. 
● Engaging students in processes to reflect on their learning. 

 
 
Assessment will be devised by the relevant teaching teams and it is their responsibility 
to ensure assessment tasks are age appropriate, aligned with the documented 
curriculum outcomes and cater for individual student learning profiles. 
 

2.2 Recording: Collect and analyze the data 
A variety of strategies and tools are used during the assessment process. Each year 
level will implement a variety of strategies and tools within each unit of inquiry and 
across the subject areas.  
 
Strategies and tools 
The strategies implemented represent a range of approaches and are integral to the 
assessment process. Some of the strategies currently being used within the Primary 
school include observations, performance assessments, processed-focused 
assessments, selected responses and open-ended tasks. These strategies are put 
into practice with the support of the following tools; rubrics, exemplars, checklists, 
anecdotal records and continuums. 
 
Documentation 
All teachers are responsible for documenting the assessment process. Students are 
made aware of the assessment requirements and expectations for all assessment 
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tasks. Students may also be involved in the design and implementation of assessment 
tasks, through criteria creation and discussion, and peer and self-assessment. 
  
Assessment documentation should be available upon request to students and parents 
to ensure a transparent and comprehensive assessment process. 
 
Documentation related to data analysis is stored on Google Drive and shared with 
relevant teachers, Principals, K-12 Curriculum Coordinator and Head of School. Data 
analysis occurs regularly with a focus on students progress. 

 

2.3 Reporting: communicating information about assessment 
“Reporting on assessment is about communicating what students know, understand 
and can do. It describes the progress of the students’ learning, areas for growth, and 
contributes to the efficacy of the programme” (Making the PYP happen: A curriculum 
framework for international primary education, December 2009). 
Reporting student progress is achieved in a variety of ways throughout the school 
year. Methods for reporting include: feedback to students, teacher/parent contact 
during term time (written or face to face meetings), Mid Semester Conferences (three-
way and student-led conference), student portfolios and published semester reports 
(with specified criteria for marks). 
  

2.4 Role of the exhibition 
The exhibition is a culminating project for the PYP, it must take place during the final 
year of the programme and requires each student to demonstrate the five essential 
elements of the programme; knowledge, concepts, skills, attitudes and action. 
 
Assessment of the exhibition should be two-fold. Firstly, ongoing assessment of an 
individual student’s understanding and contribution to the exhibition process, and 
secondly, as a summative assessment and reflection of the experience itself. 
 

2.5 Internal Examinations  

In Year 6, as the final year of the Primary Years Programme and Primary school, two 

examinations take place; in-school examinations based on the Global Jaya PYP 

curriculum (internal) and government examinations as required for all Indonesian 

students (see Section 5). These examinations reflect summative assessments, 

assessing the combined knowledge of the Primary school years. 

 

Primary in-school examinations are key indicators of a student’s readiness to progress 

into the Secondary school. Thus, examinations are designed by Primary teachers, and 

reflect each subject’s scope and sequence as established through wholeschool 

collaboration. In-school examination results are immediately reported to students and 

parents, and English, Indonesian and mathematics results are also reported to Heads 

of Department in Secondary. Assessment results reported to Secondary are used as 

one of several components to allocate students to appropriate classes in Year 7.  
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3. ASSESSMENT IN SECONDARY 

 

3.1 Assessing: identify what students have 
learned 

 
Formative and summative assessment 
interact and mutually support each other to identify and ensure relevant and timely 
student learning throughout the Secondary school programmes.  
 
Assessment instruments, criteria and rubrics are directly connected to each subject’s 
learning outcomes; these are shared with students and made accessible to the 
community.  There is a consistent effort by teachers to ensure student understanding 
of each of these elements of assessment. When possible, students take an active role 
in designing the tasks and rubrics, in applying the criteria to their own work and in 
providing feedback.    
 
The assessment instruments listed by Primary (section 2.1) are gradually expanded 
and adjusted in depth and breadth in the Middle Years Programme (MYP) in order to 
meet the subject-specific criteria prescribed by the IBO or by the internal programme 
teams (PE, Religion, etc). In the MYP, teachers of the same subject and/or department 
collaborate to:  

a) design assessment instruments, criteria and rubrics;  
b) to standardize their application and review their effectiveness; and  
c) to identify examples of different student performance levels for each 
outcome.   
 

It is the teachers’ responsibility to ensure assessment tasks are age appropriate, 
aligned with the documented curriculum outcomes and cater for individual student 
learning profiles.  
 
In the IB Diploma Programme (DP), we use the formal assessment instruments 
prescribed by the IBO:  
 

Formal assessment of the DP includes some multiple-choice tests for a 
few subjects and examination papers for most subjects, intended to be 
taken at the end of the two-year course, and a variety of other tasks 
(essays, research essays, written assignments, oral interviews, 
scientific and mathematical investigations, fieldwork projects and artistic 
performances) spread over different subjects and completed by 
students at various times under various conditions during their course 
(DP Assessment, 3). 
 

When needed, other assessment instruments may be incorporated, but these must be 
closely aligned to the formal assessment instruments.  
 
The IBO notes that “summative assessment is not just an activity conducted after 
learning has taken place, but should be designed to have an integrated role in the 
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teaching and learning of a subject” (DP Assessment 6). This essential understanding 
permeates the entire Secondary curriculum and serves to craft units and lessons 
through backward design with each subject’s summative assessment objectives as 
the starting point. 
 
 

3.2 Recording: Collect and analyze the data 

 
Assessment at each year level, will also inform curriculum planning and areas for 
whole school improvement. Heads of Department and teachers are responsible for 
setting targets and engaging the students in this process. There should be a good 
match between student ability and appropriate targets within tasks set. Through peer 
and self-assessment, students are encouraged and learn how to use assessment tools 
and feedback as stimuli for improvement. 
 
Standardization and discussion of student work should be planned within year groups 
and departments on a regular basis. Where appropriate, reference should be made to 
IB exemplar materials in order to aid standardization. Such standardization should give 
rise to highlighting possible areas for development within the school, which will form 
part of the school’s continuing drive for self-improvement. 
 
Data analysis records are compiled each year and shared with department colleagues, 
K-12 Curriculum Coordinator, Principals and Head of School. 

 
 

3.3 Reporting: communicating information about assessment 

 
Formative assessment criteria are communicated to students. Feedback on formative 
assessment is regularly communicated to students through a variety of means. 
 
Formal assessment tasks and their criteria for each year level are clearly 
communicated to students and the school community through a summative 
assessment calendar (Year 11 and 12) and on ManageBac (Year 7 to Year 12). For 
students in Years 11 and 12, formal summative examination sessions occur twice 
during the year; once in Semester 1 and once in Semester 2. 
 
Reporting student progress is achieved in a variety of ways throughout the school 
year. Methods for reporting include: feedback to students (written, verbal, or posted 
on ManageBac), teacher/parent contact throughout the term (written or face to face 
meetings), Mid Semester Conferences, and published reports (Mid Semester Reports 
and Semester Reports, with specified criteria for marks). 
 
 

4. i-READY DIAGNOSTIC AND INSTRUCTIONAL MATERIALS 

 
The i-Ready diagnostic is a method of standardised testing which provides a snapshot 
of each student’s ability in basic skills at a specific point in the year for reading and 
mathematics in English. By collecting this data, teachers are able to note strengths 



 
 

 
 
Updated March 2018 Review September 2021   Page 7 

and weaknesses for individual students, for classes, for year levels, and for the school 
as a whole. This allows teachers an additional tool for meeting their students’ unique 
needs, while also providing a way for the school to evaluate its core programmes. 
  
The i-Ready programme also provides instructional materials and online tutorials for 
Years 2 - 8 which can be used to address individual students’ weaknesses and further 
develop strengths. As implementation of the programme only began at the beginning 
of the 2015-2016 school year, we are still identifying the most useful aspects of the 
programme. Currently, we are using the diagnostic testing school-wide and will assign 
it twice a year for Years 2 - 10. 
 
Based on the diagnostic testing, various groups of students use the instructional 
materials, for additional support or extension in mathematics and reading.  
 
As of March 2016, it is believed the data can be used to improve student performance; 
however, ongoing analysis of the diagnostic and instructional components will take 
place to record developments over time. 
 

5. GOVERNMENT EXAMINATIONS 

Indonesian government examination requirements take place during Year 6 (Ujian 
Sekolah Berstandar Nasional/UASBN), Year 9 and Year 12 (Ujian Nasional/UN). 
While there is currently some uncertainty in regard to the future of these examinations, 
Primary and Secondary Principals maintain an understanding of the government 
expectations and inform parents accordingly at the beginning of each school year. 
 
Government Examinations are tests administered by government officials. It is 
obligation for school to facilitate the National Examination or government School 
Based Examination. The government examinations test students in three core subject 
area (Science, Mathematics and Indonesian) in Year 6, and four core subject areas 
(English, Indonesian, Mathematics and Science) in Year 9. In Year 12, students 
participate in examinations for English, Indonesian and Mathematics, and must 
choose either the social studies strand (geography, economics and sociology) or the 
science strand (physics, chemistry and biology). The standard used for this 
examination is a competency standard from the Indonesian National Curriculum. At 
this moment, the tests are administered in Indonesian. 
 
Government examinations are marked by the government, however individual schools 
set the standard for the passing grade and decide whether or not a student can be 
promoted to Year 7 or Year 10. Other components, such as report marks, school 
based examination results and attitudes towards learning, will be also be considered 
when deciding whether or not students are promoted to Year 7 or Year 10.   
 
This policy was constructed through a collaborative process involving all School 
Principals, the K-12 Curriculum Coordinator and all Programme Coordinators. 
It was shared with all teachers and implemented upon its completion in May 2016. It 
is also shared with all new teachers during their school induction process. The 
implementation of this policy is the responsibility of all teachers at Global Jaya School. 
A further revision took place in March 2018 to reflect small changes in the school’s 
practices.  
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Glossary 

 
The following terms were identified as requiring further explanation by a selected 
parent group: 
 
  
Anecdotal records 
Brief written notes based on observations of students. These records are 
systematically compiled and organized. Example: Learning stories. (MPYPH, 2009) 
 
Assessment instruments 
For the purposes of this policy, this term refers to the format in which the assessment 
takes place. For example, multiple choice, interview, essay submission, etc. 
 
Backward by design (or, Backwards Planning) 
A process used by teachers to design curriculum practices. Teachers firstly identify 
the objectives or enduring understandings desired and then design learning 
engagements and assessments to assist students to meet them. Designing curriculum 
with the end goal in mind.  
 
Checklist 
A list of information, data, attributes or elements that should be present. Example: 
mark scheme. (MPYPH, 2009) 
 
Continuum 
Visual representations of developmental stages of learning. They show a progression 
of achievement or identify where a student is in a process. 
 
Criteria 
A set of standards are identified for each assessment task, these refer to what students 
should include in their submissions or show evidence of in their responses, and are 
used to determine the level of achievement. The criteria for each assessment should 
be shared with students so they may fully understand the requirements or ‘criteria for 
success’. 
 
Diagnostic test 
Diagnostic tests measure students' understanding or skills in a particular area. At 
Global Jaya, diagnostic testing generally has two purposes. Firstly, to measure 
individual students’ capabilities to inform future learning engagements and, secondly, 
to allow teachers to monitor the implementation of the curriculum and ensure a 
successful learning process.  
 
Exemplar 
A sample of student work that serves as a concrete standard against which other 
samples are judged. Generally, there is one benchmark for each achievement level in 
a scoring rubric. Schools are encouraged to set benchmarks that are appropriate and 
usable within individual school contexts. (MPYPH, 2009).  
 
Expectations  
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Each assessment or year level has specific expectations or requirements. These 
should be clearly explained to students, allowing them the opportunity to work towards 
and achieve the expectations. The expectations will be communicated through the 
assessment criteria. 
  
Internal assessment  
As stated within the policy, this term refers to any assessments which are designed, 
developed and applied by Global Jaya teachers. 
 
Moderation 
As stated within the policy, this term refers to the process for developing consistency 
or comparability of assessment judgments between different teachers or groups. This 
occcurs both internally and externally. Internally, the process involves the discussion 
and examination of student work samples to guide their decisions on assessment, 
student learning and achievement and ensure criteria is applied in the same way for 
all students. Externally this relates to tasks that are moderated by outside 
organisations, such as the IBO. 
 
Ongoing analysis 
Generally, this term relates to regular assessments, such as diagnostic tests or 
continuums. As new assessment data becomes available, teachers will review it and 
decide upon any curriculum changes necessary as well as individual support or 
strategies for students. Ongoing analysis informs the best possible learning 
experiences for students based on evidence. 
  
Rubric 
An established set of expectations for rating students’ level of achievement within 
different subject criteria. The descriptors tell the assessor what characteristics or signs 
to look for in student’s work and then how to rate that work on a predetermined scale. 
Rubrics can be developed by students as well as teachers. (MPYPH, 2009) 
 
Snapshot 
Snapshots refers to data that is captured at a particular moment in the students 
learning journey. A series of snapshots can inform teachers as to student and year 
level strengths and areas for improvement. 
 
Standardized test 
This form of test requires all students to answer the same set of questions. Answers 
are graded in a consistent manner, allowing comparisons between individual students 
or groups of students. 
 
Standardization 
As stated within the policy, standardization involves teachers meeting to come to a 
common understanding on the criteria and achievement levels and how they will be 
applied. These elements are then communicated to students and provide guidance for 
assessment.  
 


